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Effectiveness of Counseling Training Program on Caring for  The gifted and 

talented in developing Female Teachers’ Awareness of Giftedness among 

Kindergarten Children 
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Abstract: 

The Current Study aimed to identify The Effectiveness of The Counseling 

Training Program in Developing Female Teachers’ Awareness of Giftedness 

among Kindergarten Children in Qena city. The two tools of the study: The 

Awareness of Giftedness Scale, The Counseling Training Program, The Data 

were analyzed using The Wilcoxon Test and T-test for The Related Samples. 

Results of The Study showed The Effectiveness of The Counseling Training 

Program in developing kindergarten Teachers' Awareness of Giftedness 

among Kindergarten Children, as There are Statistically Significant 

Differences between The Mean Ranks of the experimental Group’s Teachers 

on The Awareness of Giftedness Scale among Kindergarten Children (total 

Score and Scale Factors: Behavioral Awareness, Emotional-Social 

Awareness , Cognitive Awareness) in The Pre and Post-measurement in 

Favor of The Post-measurement, and The Size of The Program’s Impact was 

Strong, and The Results of The Study Indicated That There were Statistically 

Significant Differences between The Mean Ranks of The Experimental 

Group Teachers’ Scores on The Awareness of Giftedness Scale among 

Kindergarten Children (Total Score and Scale Factors) in Post-measurement 

(Immediately after The End of The program) and Follow-up (Two Months 

after The end of The program) were used in favor of The Post-Measurement, 

which indicates a Decrease in The Continuity of The Program's 

Effectiveness in The Follow-up Measurement. 

Key Words: Awareness of Giftedness, Counseling Training Program, 

Kindergarten Teachers. 

  

 

 

 

  


