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Abstract: 

Internet and educational technology availability has led to continued 

development of flipped classrooms usage, in which learning focus shifts from 

teachers to students, and in which success may be linked to students' 

motivational orientations. Therefore, the current research aimed to identify 

the relationship between undergraduates’ satisfaction and motivational 

orientations (mastery goals, performance goals), and whether these 

orientations predict satisfaction in a flipped learning environment. 

Participants were (690) males and females of undergraduates at faculty of 

education, Beni-Suef University in the first semester of the academic year 

2022-2023, with age mean of (21.63) years, and a standard deviation of 

(3.11). Undergraduates’ satisfaction in the flipped learning environment scale 

by the researchers and goal orientations scale by Sun et al., (2018) adapted 

and modified by the researchers were used. Using Pearson’s correlation 

coefficient, results indicated a correlation between undergraduates’ 

satisfaction and mastery goals reached (0.477), which is a moderate, positive, 

and significant value at a significance level of (0.01). Whereas, the value of 

the correlation coefficient between undergraduates’ satisfaction and 

performance goals reached (0.250), which is a positive and weak value 

despite its significance at a significance level of (0.01). Results of stepwise 

multiple regression analysis also showed that mastery goals alone were a 

predictor of undergraduates’ satisfaction in the flipped learning environment, 

which explained (22.80%) of the variance in undergraduates’ satisfaction in 

the flipped learning environment. The results of the current research showed 

that undergraduates' satisfaction in the flipped classroom is affected by their 

motivational orientations. This result emphasizes the need to take into account 

undergraduates' motivational characteristics when using flipped learning 

classrooms; not all undergraduates benefit from them or are satisfied with 

them, and thus this may affect their level of success in such classes. 

Keywords: Achievement Goal Orientations, satisfaction, flipped learning 

environment,  undergraduates. 


